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Version Log for this Component
The most recent change and version is highlighted and listed first.  This is the version you should use in your delivery of the component.

	Version
	Effective Date
	Change

	04
	1st Sept 2022
	Minor reformatting, including inclusion of component version log. 
No change to content.

	03
	1st Sept 2020
	Formatting only

	02
	1st Sept 2019
	Change to Section 11.c Guidelines for Assessment Activities; Aural Skills Demo section. Task one and Task Two should be offered under test conditions and learners cannot hear the recordings for both Tasks more than twice. 





Introduction
This programme module may be delivered as a standalone module leading to certification in a QQI minor award. It may also be delivered as part of an overall validated programme leading to a Level 5 QQI Certificate. 
The teacher/tutor should familiarise themselves with the information contained in Laois and Offaly ETB programme descriptor for the relevant validated programme prior to delivering this programme module.
The programme module is structured as follows:
	1. Title of Programme Module

	2. QQI Component Title and Code

	3. Duration in hours

	4. Credit Value of QQI Component

	5. Status

	6. Special Requirements

	7. Aim of the Programme Module

	8. Objectives of the Programme Module

	9. Learning Outcomes

	10. Indicative Content

	11. Assessment
a. Assessment Technique(s)
b. Mapping of Learning Outcomes to Assessment Technique(s)
c. Guidelines for Assessment Activities

	12. Grading

	13. Learner Marking Sheet(s), including Assessment Criteria



Integrated Delivery and Assessment
The teacher/tutor is encouraged to integrate the delivery of content where an overlap between content of this programme module and one or more other programme modules is identified. This programme module will facilitate the learner to develop the academic and vocational language, literacy and numeracy skills relevant to the themes and content of the module. 
Likewise the teacher/tutor is encouraged to integrate assessment where there is an opportunity to facilitate a learner to produce one piece of assessment evidence which demonstrates the learning outcomes from more than one programme module. The integration of the delivery and assessment of level 5 Communications and level 5 Mathematics modules with that of other level 5 modules is specifically encouraged, as appropriate. 

Indicative Content
The indicative content in Section 10 does not cover all teaching possibilities. The teacher/tutor is encouraged to be creative in devising and implementing other approaches, as appropriate. The use of examples is there to provide suggestions. The teacher/tutor is free to use other examples, as appropriate. The indicative content ensures all learning outcomes are addressed but it may not follow the same sequence as that in which the learning outcomes are listed in Section 9. It is the teacher’s/tutor’s responsibility to ensure that all learning outcomes are included in the delivery of this programme module.

Title of Programme Module
English as A Second Language

Component Name and Code 
English as A Second Language 5N1632

Duration in Hours
150 Hours (typical learner effort, to include both directed and self directed learning)

Credit Value
15 Credits 

Status
This programme module may be compulsory or optional within the context of the validated programme. Please refer to the relevant programme descriptor, Section 9 Programme Structure

Special Requirements
None

Aim of the Programme Module
This programme module aims to enable learner to use the English language accurately and appropriately and gain a competence in a wide range of language skills both oral and written in a standard social, cultural and or work environment 

Objectives of the Programme Module
· To enable learner to be aware of the customs, social/ cultural courtesies and current affairs in Ireland and/or other English-speaking regions
· To develop learner’s skills in the current conventions of language usage in oral fluency and functional writing.  
· To support the learner to build their vocabulary to include specialised language of the workplace, personal interest and colloquial usage 
· To assist learner in extracting, summarising and presenting key information from a variety of high frequency everyday and job related Listening and Reading sources of material.
· To support the learner to develop productive skills (writing and speaking) and receptive skills (listening and reading) 
· To assist the learner to develop the academic and vocational language, literacy and numeracy skills related to English As A Second Language through the medium of the indicative content 
· To enable the learner to take responsibility for his/her own learning.

Learning Outcomes of Level 5 QQI English As A Second Language 5N1632

Learners will be able to:

1 	Display awareness of the society and culture of the target region or country, to include socio-cultural courtesies and customs, the political system and current affairs
2 	Use standard vocabulary, to include everyday terms and topics and those related to familiar areas of interest and or work
3 	Use the conventions of grammar and syntax to produce simple connected sentences in a range of social and or work-related contexts, to include situations likely to arise when travelling in an area where the target language is spoken
4 	Use the appropriate courtesies and conventions in oral, aural and written communications, to include formal correspondence, making and receiving telephone calls, and providing or using local services
5 	Use reading skills to gather information from a range of social/cultural and or work-related documents, to include articles, advertisements, signs, health and safety information, regulations, letters, emails, faxes, invoices, forms, websites, and other mobile and electronic communications
6 	Use writing skills to send and deal with a range of formal and informal correspondence, to include a Curriculum Vitae (CV), letters, invoices, order forms, emails, text and fax messages
7 	Summarise both orally and in writing, essential points from formal/informal discussions, to include presentations and meetings
8 	Exchange information in a range of formal and informal contexts, to include greeting, taking leave, describing experiences and events, hopes and ambitions, reasons and explanations for opinions and plans, getting things done, repairing a breakdown in communication
9 	Exchange technical information, to include descriptions of a product or service, location of a service or organisation, facilities and equipment, dealing with complaints and communication typical of a job interview

Indicative Content 
This section provides suggestions for programme content but is not intended to be prescriptive. The programme module can be delivered through classroom based learning activities, group discussions, one-to-one tutorials, field trips, case studies, role play and other suitable activities, as appropriate.

Section 1: Culture and Society
Note: the content indicated in this section is directly linked to Learning Outcome 1 but may also refer to elements of other Learning Outcomes.

· Explore some basic features of modern Irish culture, including social courtesies, and local customs.  This may include but is not limited to the following:
· Learners may benefit from exploring how things work in Ireland and/or other English-speaking regions in relation to the following: 
· Making small talk (what topics are socially acceptable when making small talk and which are likely to cause offence. This varies hugely across cultures)
· Accessing public services, e.g. health services (when do you go to see a doctor, when do you go to hospital), education (necessity of enrolling children at toddler age for primary school etc.)
· Using public transport (timetables, likelihood of buses/trains running late, how/where to purchase tickets, how to get on/off (ringing bell. Bus can’t stop at non-designated bus stops etc.)
· Making a telephone call (social conventions – how you answer a call, make a call etc.)
· Social courtesies, e.g. saying ‘Please’, ‘Thank you’, ‘Excuse me’, ‘Sorry’, etc. It might be useful to explore social courtesies in the learners’ own cultures, and how this is reflected through language. For example, in many languages, it is not necessary to say please/thank you when making a request. Instead, politeness is expressed through other means, for example intonation or subjunctive voice. It would also be worth exploring how and when people tend to apologise in English.
· Socio-cultural norms when communicating with others, e.g. turn-taking, showing interest, body language, gestures, eye contact etc. 
· It is worth exploring the interplay between culture and business to facilitate learners to gain a deeper understanding of business culture in Ireland. Issues might include:
· Cross-cultural communication
· Cultural communication styles

· Exploring social norms in Ireland could be examined in the context of a comparative study /project work in groups, providing learners with the opportunity to form bonds by working together, and to develop both spoken and written production skills.

· Learners should have plenty of opportunities to explore cultural differences and similarities between Ireland and their own cultural backgrounds. 

· Learners should be given the opportunity to learn more about various aspects of Irish culture and society by visiting places of cultural and public interest, e.g. museums, exhibitions, libraries, theatre, sporting events, government buildings etc. It is worth noting that entrance to many museums and places of public interest do not incur admission costs. Learners from migrant backgrounds might not be aware of this.

· Learners should be encouraged to participate in extra-curricular activities such as “The Nelson Mandela Public Speaking Competition”. Participation in such events develops fluency, confidence, and training in the art of public speaking. 

· Support learners to gain a deeper understanding of current affairs and politics by using podcasts of radio shows as a source of authentic teaching materials. Learners could also be assigned homework tasks requiring them to follow a news item on the radio or television and to report back to class.

· Learners could be shown DVDs of authentic video interviews with professionals from a variety of different organisations.  Follow on activities could include: Role play, Language conventions, appropriate behaviour, eye contact, dress code etc.

Section 2: Vocabulary Development
Note: the content indicated in this section is directly linked to Learning Outcome 2 but should be embedded across all Learning Outcomes.

· Facilitate learners to develop a good range of vocabulary for matters connected to their field and more general topics as appropriate. Depending on the needs of learners, it might be more appropriate to select topics which are focussed on work, business and study.

· Support learners to perform a range of functions, to include:
· Describing
· People
· Places
· Problems
· Equipment
· Products 
· Plans
· Roles within a company


· Explaining
· reasons for actions
· opinions
· Apologising
· In formal situations, e.g. in a meeting, in a formal letter/email etc. : Please accept my sincere apologies for … / I’m terribly sorry
· In informal situations, e.g. in conversation, in an informal email/text etc. Sorry! / I’m sorry I …
· Offering and accepting 

· General topics might include but are not limited to the following:
· Arts 
· Books and Literature
· Education and learning
· Film
· Media
· News and current affairs
· Education and learning 
· Technology and machines 
· Work and employment

· It is worth raising awareness of issues in relation to vocabulary such as:
· Collocation, e.g. create jobs/atmosphere/effect/image/problems
· Multi-word items, e.g. keypad, by the way, look up
· Idioms, e.g. It cost an arm and a leg / to miss the boat / heard it on the grapevine
· Relationships between words, e.g. synonymy (complete/end), antonymy    (thoughtful/thoughtless) etc.


A useful teaching resource about teaching vocabulary: 
McCarthy.M, A.O’Keeffe & S Walsh. 2010. Vocabulary Matrix: Understanding, Learning, Teaching. Heinle Cengage

Section 3: Conventions of Grammar and Syntax
Note: the content indicated in this section is directly linked to Learning Outcome 3 but should be embedded across all Learning Outcomes

In order to support learners to develop good grammatical and orthographic control, consider doing the following:
· It is worth introducing / reviewing grammar in context, incorporating as much as possible through the receptive skills of reading and listening
· Use an inductive (or guided discovery) approach to elicit rules about form and usage
· Provide learners with tasks that develop editing skills
· It is worth noting that many language learners are able to complete gap fills, but they can lack grammatical control in speaking and writing. Learners should be offered the opportunity to practice grammar using productive skills in (semi-) authentic tasks. 

· Support learners to develop grammatical control by promoting autonomous learning strategies for example: correction codes for written assignments, re-submission of work, peer correction. 

· For more information on transfer errors made by learner of different language backgrounds see: Swan, M & B Smith: 2001. Learner English: A Teacher’s Guide to Interference and Other Problems. 2nd Edition CUP.
· Ensure that learners are given regular and meaningful feedback on errors related to accuracy of basic grammatical structures and pronunciation. For more information on error correction techniques and giving feedback, see the following:
· http://www.teachingenglish.org.uk/articles/error-correction-1
· http://www.teachingenglish.org.uk/articles/error-correction-2
· Provide ample practice of a range of grammatical structures which will enable learner to communicate effectively in social and professional situations, to include:
· Adjectives and adverbs
· Future forms (incl. future continuous, future perfect, future perfect continuous) 
· Modals – can’t have, needn’t have and modals of deduction and speculation
· Mixed conditionals
· Narrative tenses
· Passive voice
· Past perfect (simple and continuous)
· Phrasal verbs
· Relative clauses
· Reported speech
· Will/going to for prediction
· Wish
· Would to express past habits
· Phrasal verbs / Prepositional verbs




Section 4: Listening and Speaking Skills 
Note: the content indicated in this section is directly linked to elements of Learning Outcomes 4, 7, 8 and 9  

Provide learners with ample opportunities to listen to (semi-) authentic recordings of the skills outlined below in order to support the development of both speaking and listening skills. Role play is essential in developing learner confidence and fluency.
· Telephoning
· Support learners to make/receive/end a telephone call, take/leave messages, asking for and giving repetition/clarification, overcoming the secretarial barrier
· Provide learners with plenty of opportunities to listen to recordings, role-play telephone calls and where possible to record role plays so that learner can listen back and critique their performance.
· Meetings
· It is worth exploring the different types of meetings learners are likely to participate in, e.g. Parent Teacher Association, staff meeting, public meeting, interview with Garda Naturalisation Immigration Bureau (GNIB), meetings with Social Workers, formal business meeting, bank manager, Social Welfare office etc.
· Support learners to introduce a point, express an opinion, agree/disagree with something or someone, develop the conversation, and bring meeting to a conclusion
· Key language to support learners in participating in meetings:
· We’re here today to discuss …
· As you can see from the agenda…
· Moving on to the next point…
· If I could just make a point…
· Could I make a suggestion?
· I’m not quite with you.
· I’m not entirely sure I agree
· Is there anything else we should discuss?
· Negotiations
· Support learners to negotiate effectively in a range of situations, e.g. buying/selling a product or service, salary, wage increase, terms and conditions of employment, negotiating with children etc.
· Key language/phrases might include:
· I understand where you're coming from; however... 
· I'm prepared to compromise, but... 
· If you look at it from my point of view... 
· I'm afraid I had something different in mind. 
· Let me make sure I understand what you’re saying.
· Is it alright with you if…?
· Socialising
· Making small talk. It is worth exploring what topics are appropriate when making small talk in different situations in Ireland, as this can vary greatly across cultures and in different contexts. Note, the common greeting “How are you” does not necessitate a detailed response. This can cause confusion for many learners when talking to Irish colleagues.
· Inviting/accepting/declining invitations
· Socialising with clients/colleagues/classmates/neighbours, e.g. eating out, making recommendations for restaurants/sights/places of interest to visit etc. This can provide rich intercultural learning opportunities as conventions vary across cultures.

· Interviews
· Support learners to participate in an interview setting, e.g. job interview, interview for college place etc. by identifying the types of questions likely to be encountered and developing appropriate responses
· Presentations
· Provide learners with opportunities to listen to presentations by native English speakers to elicit key phrases for introducing self/topic, signposting, dealing with interruptions, emphasis etc, and to establish conventions regarding body language, eye contact, clear and effective speech etc.
· Raise learners’ awareness of register when making presentations, e.g. Good afternoon vs How’s it going?
· Key phrases/language might include:
· Good afternoon ladies and gentlemen. My name is… 
· I am delighted to be here today to talk to you about…
· I found that point very interesting. Could you expand on that?
· I’m not familiar with that particular area
· Can we come back to that later?


Section 5: Reading Skills
Note: the content indicated in this section is directly linked to Learning Outcome 5 
 
· Introduce learners to a wide range of authentic or semi-authentic reading material covering a broad range of topics, including but not limited to the following:
· Current affairs or business-related articles from newspapers or online sources, e.g. www.journal.ie
· signs, public service signs and information
· advertisements
· payslips, bank statements, utility bills, invoices
· text messages
· emails, faxes
· websites
· letters 
· regulations

· Authentic sources are a valuable resource for examining complex texts likely to be encountered by learners of migrant backgrounds in Ireland, e.g.
· Samples of employment contracts
· documents on conditions of employment
· tenant lease
· social welfare information booklets
· terms and conditions of warranties
· Introduce learners to a variety of reading strategies, to include:
· Skim reading to get the general gist of a text
· Scan reading to locate specific information in lists and isolate the information required
· Reading for detail to gain a more detailed understanding of a text
· Support learners to identify tone, bias in advertisements and articles 
· Support learners before, during and after reading by setting tasks at each stage, and thereby supporting the development of reading skills, rather than testing reading.
· Pre-teach new vocabulary, predict content based on title/headline etc.
· Assign a general gist reading task, follow with task requiring a deeper understanding
· Assign a task inviting learner to respond to text, e.g. by writing a letter to the editor; focus on specific language features of text through a guided discovery task etc.
· Comprehension can be verified in a number of ways: 
· Multiple Choice
· True/False OR True/False/Not Stated
· questions which require interpretation, analysis
· expression of personal or authorial opinion
· summarising essential points/ writing a précis
· writing a personal response  to a text

· Sources of published materials which may be of use to teachers for developing reading skills
· Cambridge Engish Skills: Real Reading 3         Cambridge University Press
· Innovations                                                           Publisher Thomson
· New English File Upper Intermediate              Oxford University Press
· ProFile Upper Intermediate                               Oxford University Press
· http://www.onestopenglish.com/skills/news-lessons/monthly-topical-news-lessons/ (graded news articles from Guardian Weekly with accompanying tasks)

Section 6: Writing Skills 
Note: the content indicated in this section is directly linked to elements of Learning Outcomes 4, 7, 8 and 9  

· Explore the types of written texts encountered by learners in their studies, work and daily life
· Provide learners with guided discovery tasks to elicit writing conventions and writing frames for a variety of texts, both formal and informal, e.g. 
· Letters of enquiry / response to enquiry
· Letters of complaint / response to a complaint
· Cover letter for job applications
· Curriculum Vitae
· Email – personal, work related
· Minutes
· Reports
· Orders 
· Faxes
· Letters of thanks / condolences / congratulations

· It is worth drawing attention to salutations in informal and formal correspondence, e.g. 
· Dear Mr Smith / Yours sincerely
· Dear Sir/Madam / Yours faithfully
· Correct usage of love, regards etc when closing a letter/email
· Proper forms of address: Dear Mr Keogh, not Dear Mr Joe

· Learners need to be supported to use key phrases such as:
· The purpose of this letter is to apply /to complain / to request /to respond
· I feel I can make a valuable contribution to your company
· I would be happy to attend for interview at your convenience
· In response to your complaint about….
· I regret that you are not satisfied……..
· We value your custom and we look forward to continuing our business association in the future
· The aim of this report is to investigate…
· Our findings show that…

· Facilitate learners to use discourse markers to link ideas, express cause and effect, contrast etc:
· Numbering ideas: Firstly/ First of all/ Secondly/ Furthermore/ Another point/Finally
· Cause and result:  As a result/ Consequently/ Due to/ Because of/ 
· Contrast: but/whereas/while/in contrast/on the other hand
· Opposition: despite the fact that/ although/ however/ despite/in spite of

Assessment
11a.	Assessment Techniques
In order to demonstrate that they have reached the standards of knowledge, skill and competence identified in all the learning outcomes, learners are required to complete the assessment(s) below.
All learning outcomes must be assessed.
Portfolio / Collection of Work 	50%
Skills Demonstration 		50%

11b.	Mapping of Learning Outcomes to Assessment Techniques
In order to ensure that the learner is facilitated to demonstrate the achievement of all learning outcomes from the component specification; each learning outcome is mapped to an assessment technique(s). This mapping should not restrict an assessor from taking an integrated approach to assessment.
	Learning Outcome
	Assessment Technique

	1. Display awareness of the society and culture of the target region or country, to include socio-cultural courtesies and customs, the political system and current affairs 
	Skills Demonstration
Collection of Work

	2. Use standard vocabulary, to include everyday terms and topics and those related to familiar areas of interest and or work
	Skills Demonstration
Collection of Work

	3. Use the conventions of grammar and syntax to produce simple connected sentences in a range of social and or work-related contexts, to include situations likely to arise when travelling in an area where the target language is spoken
	Skills Demonstration
Collection of Work

	4. Use the appropriate courtesies and conventions in oral, aural and written communications, to include formal correspondence, making and receiving telephone calls, and providing or using local services
	Skills Demonstration
Collection of Work

	5. Use reading skills to gather information from a range of social/cultural and or work-related documents, to include articles, advertisements, signs, health and safety information, regulations, letters, emails, faxes, invoices, forms, websites, and other mobile and electronic communications
	Skills Demonstration
Collection of Work

	6. Use writing skills to send and deal with a range of formal and informal correspondence, to include a curriculum vitae (CV), letters, invoices, order forms, emails, text and fax messages
	Collection of Work

	7. Summarise, both orally and in writing, essential points from formal/informal discussions, to include presentations and meetings
	Skills Demonstration
Collection of Work

	8. Exchange information in a range of formal and informal contexts, to include greeting, taking leave, describing experiences and events, hopes and ambitions, reasons and explanations for opinions and plans, getting things done, repairing a breakdown in communication
	Skills Demonstration


	9. Exchange technical information, to include descriptions of a product or service, location of a service or organisation, facilities and equipment, dealing with complaints and communication typical of a job interview.
	Skills Demonstration
Collection of Work



11c.  	Guidelines for Assessment Activities
The assessor is required to devise assessment briefs and marking schemes for the skills demonstration and collection of work.  In devising the assessment briefs, care should be taken to ensure that the learner is given the opportunity to show evidence of achievement of ALL the learning outcomes. 

Assessment briefs may be designed to allow the learner to make use of a wide range of media in presenting assessment evidence, as appropriate. Quality assured procedures must be in place to ensure the reliability of learner evidence.

	Skills Demonstration
	50%

	Supporting evidence of the Skills Demonstrations must be included in the portfolio of assessment which should be completed at appropriate intervals throughout the academic year.  
These skills are assessed at any time throughout the learning process by the internal assessor.  The skills may be demonstrated in a range of conditions, such as: in the workplace, ie in a live environment or in a simulated environment for example in a role-play exercise or simulated scenarios.  
Evidence for this assessment technique may take the form of written, oral, graphic, audio, visual or digital evidence, or any combination of these.  Any audio, video or digital evidence must be provided in a suitable format.
All instructions for the learner must be clearly outlined in an assessment brief. 



	Aural and Oral Demonstrations

	Oral Demonstration    30%

	
The learner will complete three Oral Skills Demonstrations

Please note that LO3 which refers to the conventions of grammar and syntax is to be evidenced across all skills demonstrations.

Task 1: Formal interview
e.g.  Job Interview, Interview for a course place, Interview with a Government Agency
( LO4, LO8, LO9)

Task 2: Oral Presentation and Question and Answer Session
Learner is required to make an oral presentation on any one or more of the following:
· a work related project topic of their choice (LO2, LO9)
·  topics related to Irish culture or current affairs (LO1)
· Topics related to the Irish political system (LO1)
· This should be followed by a question and answers session between learner and audience.  The learner should be able to demonstrate his/her ability to communicate effectively in a question and answer session. (LO4, LO7)

Task 3: Meeting
Learner is required to participate in a formal or informal meeting wherein she/he demonstrates his/her ability 
· to exchange information, (LO7,LO8, LO9)
· use appropriate  courtesies and conventions of meeting scenarios (turn-taking techniques, body language, expressing agreement / disagreement,( LO1, LO4)
· Summarise orally essential points from discussions (LO7)


	Aural Demonstration   20%

	
Two Tasks 
(Task 1 is worth 5%, Task 2 is worth 15%)

This assessment is delivered under test conditions. Learners should listen to the recordings no more than twice. 

Task 1: Receiving and Responding to Voice Mails

The internal assessor will devise a recorded voice mail message.  The audio text should be challenging and should include distractors which will test learner’s ability to decode the message. 

The learner must:
· Listen to the recording no more than twice
· Take notes on content
· Respond to the message in the voice mail by leaving a voice message for the original caller
· Use the appropriate courtesies, conventions and language for telephone communication
(LO1, LO2,LO 4, LO8)


	
Task 2      Listening to a talk or lecture related to work, or current affairs or cultural issues 

The learner must:

· Listen to the recording no more than twice
· Demonstrate an ability to listen to a lengthy recording on a topic (minimum 5 to 10 minutes) 
· Take notes on essential points (4 or 5 max)
· Write a summary of the talk or lecture in no more than 200 words (LO2, LO3, LO4,LO7, ) 




	Collection of Work
	50%

	
Collection of Work is a collection and / or selection of pieces of work produced by the learner over a period of time that demonstrates achievement of a range of outcomes.  The collection may be generated in response to a particular brief or tasks / activities devised by the assessor.

The learner will compile a Collection of Work to include the following:

Reading tasks (LO5)    25%

Evidence that she / he has read a minimum of 8 different types of texts or written material that contain work related and or socio cultural information.  The types of texts must include the following:
· Authentic newspaper / magazine article 
· Work related report
· Website 
· Advertisement
· Email
· The remaining three texts may be chosen by the teacher /learner as appropriate from the following: Signs, Health and Safety Information, Regulations, Faxes, Invoices, Forms and other mobile and electronic  communications

In relation to the 8 pieces of texts, the learner should show evidence that he /she has the capacity to skim, scan and read for more detailed understanding as appropriate to the purpose and text.


	Writing:  (LO6)  25%

Evidence that she / he has the capacity to communicate in writing  a minimum of 8 different written material related to work and or socio cultural information.  The types of written tasks must include the following:

· A Curriculum Vitae
· Formal Letters  e.g. Letter of job application, Letter of complaint, Response to a complaint
· Fax /Email e.g.  Hotel Reservations,  Confirmation of travel arrangements
· Report/Summary
· Memorandum
· The remaining three written tasks may be chosen by the teacher and the learner as appropriate
It is recommended that any rough work, e.g. drafts, plans, etc should be attached to final document. All instructions for the learner must be clearly outlined in an assessment brief. 



Grading
Distinction: 	80% - 100% 
Merit:		65% - 79%
Pass: 		50% - 64%
Unsuccessful:	0% - 49%
At levels 4, 5 and 6 major and minor awards will be graded. The grade achieved for the major award will be determined by the grades achieved in the minor awards.
	English As A Second Language 
5N1632
	Learner Marking Sheet
Skills Demonstration - 50%



Learner’s Name: ………………………………………………………
	Assessment Criteria
	Maximum Mark
	Learner Mark

	
Skills Demonstrations (Oral)
Each skills demonstration is given equal weighting (40 marks X 3 )  
Oral skills demonstrations represent 30% of the final assessment
The following criteria apply equally to all three oral skills demonstrations :

· Communication – Learner demonstrates the ability to express himself/herself appropriately and with ease                                               		(15)                                                          
· Pronunciation –diction and pronunciation is clear and intelligible and influences of learner first language does not impede communication  		(10)                                                 
· Learner shows good lexical and grammatical control with minor errors occurring when expressing more complex ideas                                       		(10)
· Learner demonstrates the ability to use appropriate communication repair strategies                                                                                                              (5)

	Task 1  Formal Interview 
              Task 2  Presentation & Question and Answer
              Task 3  Meeting
	













40
40
40
	

	
Skills Demonstrations (Aural)
Please note that different criteria apply to each of the two tasks assessing aural skills.

 Criteria for Task 1: Receiving and responding to voice mails (Total marks:20 
· Learner responds  fully and appropriately to the instructions in the message	(5)
· Learner uses appropriate vocabulary and expressions for making telephone calls	(10)
· Errors related to grammar, lexis or pronunciation are minor and non-impeding	(5)

	




5
10
5
	

	
Criteria for Task 2: Listening to talk or lecture                 (Total marks: 60)
· Learner extracts main points of talk/lecture in note form  
· Learner can identify supporting ideas                                     
· Learner demonstrates an ability to deduce meaning, tone or bias

	

25
25
10
	

	Aural Subtotal 
	80
	

	Oral Subtotal
	120
	

	Maximum Marks Skills Demonstration
	200
	

	Total mark as %  (divide by 4)
	50%
	



NO ROUNDING OF MARKS 


The Assessor has signed the Summary Results Sheet to verify that the evidence presented in the attached portfolio is the work of the named learner and that the marks awarded here have been transcribed to the Summary Results Sheet



External Authenticator's Signature: ............................................................   Date: .........................


	English As A Second
Language 5N1632  
	Learner Marking Sheet
Collection of Work - Weighting 50%



Learner’s Name: …………………………………………
	Assessment Criteria
	Maximum Mark
	Learner Mark

	
Section A:  Written    
A total of 8 written documents must be included in the portfolio. Each task is worth 100 marks.  The total marks allocated to a learner should be divided by 8 to obtain the average learner marks which should be recorded in the right hand column.
5 prescriptive and 3 personal choice written tasks to be completed in the form of a response to a specific task, requiring learner to:
	


	

	· engage with set task and fulfil brief objectives   ( 20 marks)
	20
	

	· clearly communicate ideas to the reader (ideas should be fully developed and organised in a structured way)  (30 marks)
	30
	

	· demonstrate grammatical and lexical range (30 marks)
	30
	

	· demonstrate a relatively high level of grammatical control whereby errors are non-impeding ( 20 marks)
	20
	

		Subtotal
	100
	

	
Section B: Reading Comprehension
A total of 8 reading tasks must be included in the portfolio.  Each task is worth 100 marks.  The total marks allocated to a learner should be divided by 8 to obtain the average learner marks which should be recorded in the right hand column

5 prescriptive and 3 personal choice reading tasks to be completed in the form of a response to a specific task, requiring learner to:

	






	

	· Respond appropriately to the text using their own words. (Learner should demonstrate control of language appropriate to the task) 
	40
	

	· infer and deduce meaning from context e.g. identifying bias, opinions, tone etc
	40
	

	· Apply a range of reading strategies applied as appropriate to the text and task
	20
	

		Subtotal
	100
	

	Maximum Marks
Total mark as %  (divide by 4)
	200
50%
	



NO ROUNDING OF MARKS


The Assessor has signed the Summary Results Sheet to verify that the evidence presented in the attached portfolio is the work of the named learner and that the marks awarded here have been transcribed to the Summary Results Sheet



External Authenticator's Signature: ............................................................   Date: .........................
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